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ABSTRACT 

A description of the use of the Reading Instructional 
Packets and the Reading Activities Packets, a program for 
individualized reading instruction designed for use by students 
grouped on level of reading achievement rather than grade level, is 
given. The time allowed for each packet should depend on the 
materials to be presented, student responses, and necessary 
activities for effective presentation. An argument is made for using*^ 
number grades without conversion to letter grades, or with a 
universal conversion range, and for repeating work in an 
individualized instructional program until the student attains the 
specific objective. (KM) 
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RMdlng Xnttruetlonal Patik«t« - RIP 
RMding AetiirltUt Paek«tt - RAP 



by C. M. KnUht 



Studantt should hm $roup«d to roeolvo ino tract iono oeeordlng 
to toitod rooulto and oo tho rooult of oehlovoaont oeoroo, rogordl^oo 
of Ago, tlso, grodo plaeooMiit, oox, roeo, or «njr othor tM^hod of 
grouping. Student • in tho omm school should bo groupod with 
othor studonts sehlovAng on tho ssmo lovol, rogsrdloss of grsdo 
plseonont. 

Tho Roadlng Instenaetlonsl Psdcot and Rosdlng Aetlvltlos Psekot 
should bo doslgnod to bo usod in oil schools. Studonts should bo 
tostod first to dotomino thoir grsdo lovol of sehiovosMnt, or 
s^iool sttondsneo lovol of schio ir o w w n t, suc!<i ss 4.7 - fourth jroor, 
sovonth iBOnth. 

Tho Instructional Psckots and Aetivitios Padcots would hairo 
•oasurablo objoctivos statod for oach packot. Tho paekot would bo 
dosignod to of foetivoly prosont tho iMtorials and loosens to a 
student who is achieving on a certain level. 

The o Jeetives would be planned in order to preparer a student 
to achieve or otherwise show proficiency in order to aake a certain 
score on the achievwMnt test being used. | 

For exanple, if a reaedial reading pregraa is planned, the criteria | 

i 

used for testing students to detendne their grade level will be | 

I 

reviewed. Based on the achievenent or profieieney in certain activities 

s- 
J 

which are measured, the Reading Instructional Packet and Reading | 
Activities Packet would be planaod. The packets will contain stated, 
measurable objectives, a list of materials and methods of presentation, 

I 

and student reading activities, response booklets, drills, tames, | 



ERIC ^ responses for students to eenplete. 
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8tud«ntt who mem t««tttd and d«t«nd.n«d to bm rMding or 
aehlorlng on m certain srado lovol, for oMoplo 4. 7 (fourth grado^ 
••vonth nonth) would roeol'vo Inotruetlono froa R4Miuir<« Instruct lonal 
Paekot 4.8 and Roadlng AetWltloo Fatkot 4.8 - or at eorlalo plannod to 
prstont aatarials and tklllo noeoooarjr to oeoro 4.8 on tho Roadlng 
AehlovoMnt Toot uood. 

If a itudont should fall to aeceoplloh tho doolrod objoetlvoo 
and fall to nattor tho doolrod tklllo to oeero 4.8 on tho toot, 
or othorwlio fall to Indleato an undorotanding of tho natorlalo, 
than ho would bo gWon an altamato prooontatlon of tMtorlalo and 
act Wit loo pAamiod eo oMMt tho oano objoetlvoo, 

Kaeh Roadlng Inotruecloaal PaOkot and Roadlng Aotlvltloo 
Paekot liould bo doolgnod to bo prooontod In a gpoelf le block of 
tlM, to bo dotomlnod bjr tho aatorlalo to bo prooontod, tho 
otudont rooponooo, drills, or aetlvltlos dooaod nocossary in ordor to 
of foctlvoljr prosont all tho oMtorlals and praetleo noeossarjr for 
tho studont to know or oxhlblt prof leldnejr in 

Students should bo ro«tostod, proforably af tor oaeh prooontatlon 
of a Roadlng Instruetlonal and Aetlvitlos Paokot, to dotoraino 
nhothor or not tho prooontatlon wts offoetlvo in hlo caso. 

Wo ean not hopo to havo a aajority of students with a wldo rango 
of abllltlos, sitting In tho sano elassrooa to aehiovo tho doslrod 
rofults squally. Howovor, if all tho students in a class aro 
ahhioving on grade levol 4.7 and are presented aatorials planned 
to aoot objectives for students to read on grade level 4.8, then 
there should be a higher pereontage of success for both student* and 
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As profastleiuil •dueatort, if» hhould hm ma h a m md to 
adalt that natarlals and lassona plannad for atttdonta who 
aehiavo on sr*^ 6,8 lanral aro proaantod to atudanta idio aehlatva 
•n a 4«2 grada lafval. 



It 1-5 ^h<» opinion of ^^nv fi^che-* that the use of letters 

'juch as C. J, tni F fo** *««-adeg Is Inadequate when the 

ran<e Is sl'^ll^- ro 

A ^ 91-100 
^ = 31-90 
C ^ 71-80 
') = ^1-70 

- =r S^lOW 60 

THet:*- '••»'^son Is that when vou use the lette- ^»*a<1es to 
average to <*'^'' the ave**a>e ^f-ade for a 6 week, 9 week, or 
se-^este-*. It *^akes It dlff Ictilt If vou have more than one 
^»-ade to '*onslde'^, 

Fo*" ex^^^ple, does Che A represent 91 or 99* When avarji? ed 
with a of 81 o*" 89, vou cotild have an ave'^a^e of either 
A o*- i, o- 86 o- 94, dependln> upon which 'Representative 
number ^^^'i^ the lette** ^'^ade -epresents* 

If vou a'^e usln^^ numhe^ ',*"ade9, wHv bother to change 
them to lette*- <**at es at all, why not just keep the number 
grades th**ou»hout. 

If there a'-e so«»»e dle-ha'^ds who Insist on a letter 
►fade, then hav.» an equlvalencv t^at Is universal or nationwide 
and let the person who Insists on a letter ^rade make his owi 
conversions. 

A number >rade Is often. If not alwavs, f-u?ured on a 
percenta5e .»**ade basis* Althotuh a letter i^rade can be 
floured on a percentage basis, the-e laj still a dlsc^epanev 
If the letter >*-ade represents a ran-^e df only two numbers* 
For example. If A4 Is » to 96-100, then the student could 
h<ive >inv of th*> >,-a'1'^s f-on 96, 97, 98,- 99, o** 100. 

Lette** .i;rades mlxht be useful for 'm teacher who finds 
that she must curve the -grades In order for a certain percent 



In lts«lf wo il'^ 8->*»- ro m-llc^r-i on*i of a«v«*-«l thln.?a - 
m.i'l^qu^r- o-'.p^-^r'nn on th- part o^ th« teacher, nwiterlal 
too dlffioiU ^or t'^^ st.iH^nts to le^^n. Inadequate preparation 
Hv ♦^orh te^rh-r ^n-* 9tiident9 fof the te*t. lack of Interest 
on the pa-^ rh^ students, and even lack of Interest on 
the pi^t C«flch<»r. 

On th- -atte- of >,'-adln»,. It la nw opinion that 
^radln-, is *ce isarv. The proerai, of studies should be 
punned with a nieasurahle objective. When this objective Is 
atraln«i. f-- student ',oes on to the next project or area 
of the proi-a-n. irades. either letter, mwber. or grades 
fo- classes, such as First ir«de. Second 'Jrade, Third Jrade. 
etc.. would lon^,er he used as a basis of pronation. The 
over-all v'^-lv or se-nester or quarterly objective should 
he broken -^own on a tionthlv. weeklv. or dallv lesson basis. 

For ftxa-^ple. the objective for a ^roup of younssters 
Is to learn ro add the 100 addition facts. The student Is tb 
to be able to add these 100 facts correctly In a definite 

period of tlnie. 

In a plan o^ Individual pro-^ram of Instnictlon, Che 
student wo.ild not "pass" this objective until he completes 
or Tiasters the work or attains the objective. 

If the student Is unable to accomplish the required 
objective after the first ^roup of presentations and lessons, 
then a second approach, or a different method of presentatlnn 

should be used. 

For example, the first method of presentation may use 
a blackboard and teacher explanation. The students are 
then ?lven work to reinforce this learnlm^, then tested to 



sacMSsfullv attal'^s th*» objArrlv*^, he then %om9 on to the 
next o*>jec^lv<», w^i-*^ mav be to learn to answer the 100 
stibt^^act: lr^n farts ro-f^ctlv In a specified unit Of time. 
Howeve'-, If h student falls to pass the work, or falls 
to re^rh the •-►^qulrpd objective, he is ^iven a second 
presentation the sanie factual Information, usln^ a 
dlffe'-ent ^^ppro^ch. He may receive a presentation which 
Is entl^elv v^-bal, he mav be shown a filmstrip, a movie, 
o*- >lven obie<"^s to manipulate in order to aid in learning. 
As '^anv dlff«-ent presentations as are necessarv to 
facilitate l^^a'-nln^ should b** planned and utilized in order 
to adequately present the material so that the student can 
learn. 

If, afte*- utilizing all the means of presentation avallabl 
the student is unable to attain the objective, then the process 
should be rep-^ated. If the student Is unable to reach the 
desired objective after two complete batteries of presentations 
then thA sc»i^ent should be tested or checked to find If 
there Is a physical or psychological reason for his Inability 
to lea*-n. 

A child should not be allowed to go on to the next 
objective o** next step until he has mastered the first or 
initial objective. 

If the student Is slow to learn, and after several years 
It Is found that he Is with a ?roup of children who are much 
younger (chronologically) than he Is, then he rshould be placed 
with a >ronp his own a>?e (approximately) « His proi^ram of 
Instruction should still have the same objective, but the 
method of presentation may be onanother plane. 



ftnt^ired school, w« -nl^ht «tlll h«v« ata<l<irtt« In our Junior 
hltth schools an'^ hi'/ schools who are unable to read, write, 
spell, or- ••clpher"(a'1r1, subtract, «niltlplv and divide sln>ple 
numbers) hut they wo-ild not he In the aa-ne; groups to learn 
with students who are -eadln', on a 7th, iQth, or college lev, el, 
w-ltln', the«!es usln*, three, four, and five syllable words, 
lft«'-nln» to calr-ilate algebraic equations,^ and learning 
foreign l«n^ua»<»s, etc, 

m our Tiethod of ^radln«. If a student wakea a ?rade of 
59l|^does he pnsi or fall? Could we have^a series of 
presentations, and require that the student a snwer correctly 
a higher perc»»nt of questions than 59% In order to pass? 

How can vou measure understanding? ahd the ability to 
reason? Suppose* a student can not write the answers to the 
100 addition farts, hut he can tell you the answers, or If he 
cannot understand the proble-n by lookln? lat a printed pa^e, 
but can understand If vou ask him dlrectiy. Is It possible 
for a student to understand orallv and verbally, vet be 
unable to read f'-om the written pa^ef SHould he be penalised, 
or should he be helped to learn co "ead? -How can you justify 
passing h^lm when he will need the ability to read and underhand 
when he ?ets to a higher math? * 

In Individualized proe^am of Instruction, those students 
who are able to learn a certain way (orally, verbally, or 
If thev show proficiency In these areas and deficiency In 
others,) could be considered students wl*h specific learning 

If 

dlstblllf 1^8, and a specUl prot^ai^ of studies should b© 
planniid fo^* Chem. '* ; 



